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The twentieth century world is a people help people world. 
People speak cammon languages and there are laws binding people 
together. People work in an economic system characterized by an 
elaborate division of management. People live in families and 
communities held together by common interests and goals. 
Indeed, the majority of human activities requires cooperation. 
In the early part of this century, there were many 
institutions that taught cooperative values. Families and 
clans worked together in rural and urban settings to better 
their lots in life. Churches and community groups had social 
and civic activities that the whole family participated in. 
Children learned through these organizations how to work 
together. Recent decades have seen a decline in participation 
in such organizations. 
Schools in the early 1900 /s were based on the principles 
of individual competitiveness. It was this very competitiveness 
that made America strong. Cooperation and social skills were 
not taught in school because they were taught in other 
organizations. Schools are still operating on these principles 
of individual and team competitiveness. 
There have been many changes in American society in the 
last hundred years, such as increased mobility, high technology, 
"big business," and increased isolatIon of families. These 
changes, coupled with the decline in participation in churches 
and community groups, require changes in the principles under 
which schools operate. Schools must fill the needs of today/s 
chi 1dren. 
Today/s children need to learn more academics than ever 
before. They need to learn social skills and how to cooperate. 
Teachers must address all these needs in the classroom. 
The cooperative learning model is an exciting teaching 
model that teaches academics while concomitantly teaching social 
skills. However, many teachers are not using this model. Many 
veteran teachers may be unwilling to adopt this new model, 
feeling that their tried and true methods are better. Rookie 
teachers may not have been exposed to the cooperative learning 
model, or they may feel incapable of implementing the model in 
the classroom. Many teachers are currently using group work in 
the classroom and are mistakenly labelling it cooperative 
learning. Cooperative learning is a structured model that 
utilizes specific steps in a required order. Teachers and 
students must all be active participants In order for maximum 
learning to occur on all academic and social levels. 
This researcher believes that, in order for all students 
to mature into well-adjusted, productive members of American 
society, all teachers on all grade levels and in all subject 
areas should embrace cooperative learning and use it in their 
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claBs~oamB. Unfo~tunately, this is not the case at this 
present time. 
Purpose 
The purpose of this research was to outline the cooperative 
learning model and to demonstrate its implementation. 
The majority of American teachers are not utilizing the 
cooperative learning model at this time (Prescott, 1989). 
Increased presentation of the cooperative learning model, 
increased demonstration of implementation of the model, and, 
ultimately, the increased use of the cooperative learning model 
will increase its utilization across the country. 
This researcher believes that teachers will implement the 
cooperative learning model if it is available in a usable form. 
This model must be basic and flexible enough to be adapted to 
all subject areas or grade levels. As teachers throughout the 
country use this model, students will became more sophisticated 
in its use and will gain intrinsic social skills. This will 
lead to untold benefits for all students and ultimately for 
society. 
Scope and Limitations 
This research is based on the review of studies involving 
students in grades kindergarten through fifth. The students in 
the studies were fram all racial, ethnic, and socio-economic 
stratas. The research materials covered all subject areas in 
the curriculum across the United States. The materials reviewed 
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dated from 1985 to the present. 
Definitions 
These definitions are provided to assist readers in 
identifying the author/s use of terms throughout the paper. 
Collaborative Consultation - a group method used to decide 
the social and educational needs of a student. 
Cooperative Integrated Reading and Composition (eIRC) ­
students work in mixed ability teams on partner reading, grammar, 
summarization, vocabulary, reading comprehension, spelling, and 
writing while the teacher teaches reading groups. 
Cooperative learning - people working together for a 
cammon educational goal or purpose, in which the process through 
which the goal is achieved is just as important as the goal 
itself. 
Competition - when one person attains his/her goal, no one 
else is able to attain their goals. 
Heterogeneous - a mixed or dissimilar group of students. 
Homogeneous - a group consisting of students of the same or 
simi lar make up. 
Individualism - a person striving to attain his/her goal is 
totally disconnected from other people who are striving to attain 
their goals. 
Individual accountability - each person is responsible for 
gaining mastery of the assigned material. 
Jigsawing - students learn material in assigned groups and 
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when they became an expe~t on the mate~ialt they go back and 
teach their original cooperative learning group the material. 
Positive interdependence - the students must perceive that 
they "sink or swim" together. 
Processing - reflecting back on the way the work was 
accomp 1ished. 
Regular Education Initiative (REI) - the merging of special 
and general education to better serve the needs of low achieving 
students. 
Student Teams Achievement Division (STAD) - students work in 
mixed ability teams, and are awarded based on achievement of all 
team members. 
Teaching Team - two or more people working together to plan 
and evaluate a student's educational needs. 
Team Accelerated Instruction (TAl) - students work on 
programmed materials in mixed ability teams while teachers teach 
same ability groups. 
Teams/Games/Tournaments (TGT) - students work together to 
ensure that all team members learn the material. Tournaments are 
used instead of quizzes and individual improvement scores. 
Sunmary 
Teachers have the ability to pave the road to success for 
many of the children of the 1990's. By de-emphasizing individual 
competitive learning and promoting cooperative learning and 
related social skills, teachers can prepare their students for 
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the challenges they wlll meet in adult life. Teachers will be 
able to provide this firm foundation if they have a model of 
cooperative learning and its implementation. This research was 
taken fram articles published between 1985 and the present. The 
research was based on racially balanced kindergarten to fifth 
grade classrooms within the United States. Definitions were 





Coope~ative lea~ning is a set of alte~natives to t~aditional 
instructional systems. More specifically, it is a set of 
techniques in which students work in heterogeneous groups of two 
to six members and earn recognition, rewards, and (sometimes) 
grades based on the academic performance of the groups (Slavin, 
1987). 
Cooperative learning requires a high degree of interaction 
between students. Students perceive themselves to be linked to 
one another. Communication, trust and conflict resolution skills 
are developed and maintained. There is a great amount of 
acceptance, support, and utilization of resources and the talents 
of other members. Emotional involvement and divisions of labor 
often occur. Thinking processes are divergent and high risk. 
Students do not compare themselves to others in the group 
(Johnson &Johnson, 1983). 
Contrasts Between Teaching Styles 
In a classroom that is based on competition, students work 
against each other to achieve a goal that is only attainable for 
the best students. Students are then graded on a curve, which 
requires them to achieve a higher score than the other students 
in order to receive a high grade. This results in a few students 
receiving high grades and the rest of the class receiving average 
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or poor grades a There is limited int~raatian amang ~tudRntsl 
They could possibly learn to dislike and distrust each other. 
Students do not rely on each other as resources and do not accept 
or support each other. There is a comparison of self to others 
which causes the development of high or low self esteem. 
In the individualistic classroom, students work by 
themselves to achieve a goal that is totally unrelated to that of 
their peers. There is no student interaction. The goals of the 
individual are assigned by the teacher. Student efforts are 
evaluated by a fixed set of standards and students are rewarded 
accordingly. This results in students who only are interested in 
outcomes that are personally beneficial and who ignore the goals 
of others as being irrelevant (Johnson &Johnson, 1987). 
In peer tutoring, one child is assigned the role of tutor 
and another child that of the tutee. The "teacher" already is 
knowledgeable on the subject and teaches it to the tutee, who 
needs individualized, remedial help in order to master specific 
material. The students do not perceive themselves to be linked 
together because there is no cammon goal. Either the tutee 
attains his/her goal of mastering the material or not, without 
any benefit to the tutor. The willingness of the "teacher" to 
assist the tutee is the only measure of support (Slavin, 1987). 
This reseacher is not trying to malign these teaching 
methods. Competitive, individualistic, and peer tutoring do have 
a place in the classroom. A mixture of different learning and 
10 
~- ~. 
. . :~t": ~ . 
. , . 
teaching methods can be effective in the classroom. However, 
this researcher believes that cooperative learning is the most 
effective method to use in regular and special education 
classrooms. Following is an explanation of the major components 
of cooperative learning, its popularity, its implementation, its 
link with the Regular Education Initiative, and its benefits. 
Why Is Cooperative Learning So Popular? 
Cooperative learning has its roots in social and 
psychological research and theory that focuses on cooperation 
instead of competition. It dates back to the work of Maller in 
1929 (Slavin, 1985). 
It wasn/t until the early 1970/s that cooperative learning 
methods received a considerable amount of attention. This 
attention stemmed fram two broad forces: the recognition that 
competitive educational environments encouraged students to 
compete with one another rather than learn in a cooperative 
fashion; and evidence that suggested that cooperative learning, 
when properly implemented, had the potential for contributing 
positively to academic achievement, social skills, and 
self-esteem (Manning &Lucking, 1991). 
Implementing Cooperative Learning 
Simply putting students together and telling them to work is 
not cooperative learning. Random groups without specific goals 
do not promote higher achievement or positive relationships among 
students. There are many things that may go wrong. Less able 
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wo~ke~s may let a highe~ achieve~ complete the group;s task. 
More able groups members may expend less effort to avoid the 
"sucker" syndrome. The more intelligent students may fail to 
share their understanding of the material with the group and the 
less intelligent students may not learn it (Johnson &Johnson, 
1989). 
In order to provide the reader with a "big picture U of 
cooperative learning, this researcher will review all the 
components of a lesson plan that implements cooperative learning. 
This lesson plan was taken from materials provided by Dr. Jan 
Hintz, a professor of education at Saint Cloud State University 
in Minnesota. 
Grade Level Use 
Cooperative learning can be used at any grade level with 
handicapped and non-handicapped students. Cooperative learning 
should start in kindergarten. It is here that teachers first 
separate children into groups based on that teacher's 
determination of each child's ability. Cooperative learning 
should continue throughout the primary grades, because children 
in those grades tend to achieve the level of expectation required 
by the teacher (Weaver, 1990). In the intermediate grades, a 
review of the cooperative learning process should be all that is 
needed before introducing more complex social and academic 
skills. Recently, cooperative learning was advocated as a 
technique that promoted positive relationships with peers at any 
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grade level. Sniezek (1990) stated that students achieved more 
in coope~ative lea~ning g~oups than in any othe~ lea~ning 
situation and that "this finding held fo~ all age g~oups, ability 
levels, subjects, ages, and learning tasks. 1I 
This finding suggests that experiences with pee~s should 
not be just ~andan occu~rences du~lng ~ecess o~ after school. 
Student to student relationships should be part of the school 
curriculum everyday. These relationships promote higher 
achievement, socialization, and healthy development (Johnson, 
1980). Cooperative learning can be used at any grade level; a 
teacher needs to decide how to adapt it to the subject matter 
being taught. 
Subject Use 
Cooperative learning can be used in any area of the 
cur~iculum. Same subjects lend themselves more easily to 
cooperative learning groups than others. Math, spelling, and 
science are subjects where cooperative learning groups can easily 
be fo~ed. Even in these subjects, same lessons are not suitable 
for cooperative learning groups. The teacher must remember that 
the more conceptual the task, the more problem solving and 
decision making steps are required, and the more creative the 
answers consequently must be. The teacher and the students 
initially will have greater success if they start with a subject 
that does not require a superior knowledge of cooperative 
learning skills (Johnson &Johnson, 1986). 
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Academic and Social Objectives 
Every lesson has an academic objective, no matter what 
teaching style is used. However, the cooperative learning style 
also requires that each lesson have a social skills objective. 
Academic objectives are often considered the most important. 
Parents seem to be especially concerned with academic objectives. 
Parents tend to be less concerned with the formal teaching of 
social skills. Parents generally believe that children should 
either learn social skills at home or that they somehow just 
learn social skills along the way. 
Each lesson plan must contain an academic objective that can 
be taught successfully using cooperative learning groups, as well 
as a social skills objective that will lend itself to the task. 
It should not be assumed that working and learning together 
will contribute positively to students/ social skills and their 
overall ability to interact successfully. Research has shown 
that students do not automatically learn social skills and 
increase interaction abilities while in group situations. 
Research has proven that in order for successful small group work 
to occur, social skills must be taught (Manning &Lucking, 1991). 
According to McGinnis &Goldstein (1984) teaching of social 
skills should be done in every classroom. Children should learn 
to distinguish between appropriate and inappropriate behaviors 
and to behave appropriately. In order for cooperative learning 
to be successful, students must get to know one another and 
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develop an acceptance among pee~s. Students need to feel 
comfortable in learning situations so they can work together 
effectively. It is especially crucial to develop communication 
skills, skills in building and maintaining trust, and conflict 
resolution skills. 
Communication is the first step in cooperating. 
Communication is defined as the exchange or sharing of thoughts 
and feelings through symbols that represent something similar for 
everyone involved. Communication can be divided into two 
catagories: sending and receiving. 
Each student in a group must be able to send messages that 
communicate to others his/her ideas, belIefs, feelings, opinions, 
reactions, needs, goals, and interests. Same of the more 
important sending skills are (Johnson &Johnson, 1986): 
1.	 Makes messages complete and specific enough to be 
understood. 
2.	 Clearly states one/s own personal ideas and feelings. 
3.	 Verbal and nonverbal messages correlate. 
4.	 Asks others for feedback to ascertain if message was 
correctly received. 
Good sending skills are only half of effective communicating, 
however. 
Receiving skills include providing feedback of others/ 
messages. This provides clarification of the message and helps 
keep discussion moving forward. The more important receiving 
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skIlls are (Johnson &Johnson, 1987): 
1.	 Paraphrase the content of the message accurately without 
showing bias. 
2.	 Describe what one believes to be the sender's feelings. 
3.	 Decide what the sender meant in the message and check to 
see if there is agreement about the meaning. 
The sending and receiving skills described above are often 
taken for granted. However, it is very difficult to master them 
fully, and they are vital when interacting with people in the 
world. These social skills should be practiced until they are as 
automatic as saying "good morning." 
The second element that affects communication and 
cooperation is the trust level within a relationship. Trust is a 
situation in which a person allows himself/herself to be 
vulnerable to another. The choice to trust another person leads 
to an individual gaining or losing something. Obviously, anyone 
who trusts another hopes that the trustee will behave in a way 
that will cause gain, and thereby be a positive experience 
(Johnson &Johnson, 1987). 
The crucial elements of trust are openness and sharing, 
which are determined by the expression of acceptance, support, 
and cooperative intentions. Several methods can be used to 
encourage the development of trust between students (Johnson & 
Johnson t 1987): 
1.	 Encourage students to speak freely about their ideas, 
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thoughts, feelings, and reactions to group discussion. 
2.	 Encourage students to share information, resources, and 
materials. 
3.	 Ensure that students have the skills to express 
acceptance and give support. 
4.	 Identify and discourage behaviors that cut off avenues 
of future cooperation. 
Trust is meaningful only when individuals are cooperating. 
Trust should be especially emphasized in certain controlled 
situations and should not be expected to generalize across 
activities right away. 
Conflict occurs when a situation exists where one student's 
ideas differ from those of another student. Conflict resolution 
occurs when the two students seek to reach a consensus (Johnson, 
Johnson, &Holobec, 1986). Teachers should emphasize these 
skills in order to promote constructive management of conflict 
resolution: 
1.	 Students learn that conflict resolution is a 
problem solving situation in which differences need 
to be settled. It is not a "win/lose situation ll in 
which one person's ideas prevail. 
2.	 Students learn to be critical of ideas - not of other 
students. 
3.	 Students learn to combine ideas and create compromises. 
4.	 Students learn to look at the issue fram the other 
17 
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pe~son;s perspective. 
Students who are ready to work independently in cooperative 
learning groups must have many social skills in place. They must 
be able to openly share ideas, information, reactions, resources, 
and materials. They must be able to solve problems, differences, 
and disagreements appropriately. 
Group Composition 
There are several factors that a teacher must anticipate 
when setting up cooperative learning groups: group size; 
selection of group members; type of group; arrangement of 
individuals within each group; and methods to be used with the 
groups. 
The size of cooperative learning groups will range anywhere 
fram two to six students. A larger group (within this range) 
will require greater mastery of social skills: a smaller group 
will require less mastery. The time required for an activity may 
influence group size. An activity that must be completed in a 
short amount of time should be done by small groups. An activity 
that has a large time allotment may be undertaken by large groups 
(Johnson, Johnson, &Holubec, 1986). 
There are three basic ways to select students for 
cooperative learning groups. The first is teacher selection. 
When cooperative learning is initially used in a classroom, the 
teacher may want to select group members to ensure heterogeneity 




for groups by considering academic abilities, gender, race, 
personality type, language ability, and regular/special education 
classification. Teachers do not always want to select the 
groups, however, because students may assume that a group can 
only be successful if it is teacher selected. 
The second way to select groups is through random selection. 
This method relieves the teacher of the responsibility of 
composing groups, but it does not allow teachers to control the 
groups as closely. Random selection can be completed by counting 
off or drawing cards out of a deck. Or, students may group 
according to Zodiac signs, pets, number of people in the family, 
hobbies or interests, state of birth or birthdate, first letter 
of name, etc. 
The third way to select groups is to allow the students to 
pick the people they wish to work with. This method should only 
be used when there is no possibility that anyone will be left 
out. This method does not allow the teacher to have control over 
the groups and may result in less work being completed. 
There are three basic types of cooperative learning groups. 
Ad hoc groups are formed to complete brief and temporary tasks, 
such as Uturn to your partner and answer the following question. II 
Formal cooperative learning groups are carefully structured to 
complete assignments that last for seven or more hours. Base 
cooperative learning groups are groups that last for long periods 
of time and are primarily responsible for peer support and long 
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term accountability (Johnson &Johnson, 1989). 
Roam arrangement can set the tone for a successful 
cooperative learning experience. The students should sit in a 
circle facing each other. They should be close enough to one 
another to communicate effectively without disrupting other 
groups. There should be enough roam for the teacher to move 
around and monitor each group. Students should be able to see 
and have access to all materials and resources that are needed 
for the project (Taymans, 1989). 
Cooperative Learning Plans 
There are many cooperative learning plans. Slavin (1988) 
designed Student Teams Achievement Divisions (STAD). Students in 
STAD are first taught the skill in whole group instruction. The 
lesson usually takes two class periods with guided practice 
occurring. The next two days are spent completing worksheets 
with teammates. Everyone on each team is responsible for each 
group member learning the material. On the final day, students 
take a individual quizzes and receive personal scores. These 
scores are used to measure student improvement compared to the 
base score received before the unit began. Team scores are 
composed of the teams/ average improvement score. All teams 
receive an award: goodteam, greatteam, or superteam (McElroy, 
1990) • 
DeVries and Slavin designed in 1987 Teams-Games-Tournaments, 
(TGT), (Manning &Lucking, 1991). When using TGT, the teacher 
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presents the lesson and, as in STAD, the students wOLk togetheL 
to master the material. Instead of taking quizzes, the students 
compete in weekly tournaments with members from other teams. As 
in STAD, team rewards are earned (DeVries &Slavin, 1978). 
Jigsawing was first designed in 1978 by Aronson, Blaney, 
Stephan, Sikes, and Snapp. In this method, one student from each 
group is presented with a section fram a unit. The .student meets 
with students from other groups who have received the same 
section. After they become "experts" on the section, each goes 
back and teaches the rest of his/her cooperative learning group 
the section (Manning &Lucking, 1991). 
Jigsaw II was designed by Slavin in 1987 and is similar to 
the original jigsaw. The entire class is presented with the 
whole unit of material. Then each child chooses one aspect of 
the unit to study. Children who have chosen the same topic meet 
together to study and became "experts." These experts then 
select three to five points they consider the most important and 
formulate ways to present the poInts to others. They then go 
back to their cooperative learning groups and present these three 
to five points and answer any other questions within their 
expertise. Each expert has a given number of minutes to make 
their presentation. Finally, individual quizzes are used to 
gauge mastery. 
Slavin and Madden designed Team Assisted Individualization 
(TAl) in 1986. TAl can only be used in mathematics classes in 
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grades 3-6. After students have been placed in groups they begin 
to work individually at a pace that was determined by a placement 
test. Team members work on different units, check each other/s 
work using answer sheets, discuss answers, and help each other 
with problems. Each student then takes an individual unit test. 
Each week, the teacher tallies the number of tests passed by each 
team. Bonus points are earned for perfect papers and completed 
homework assignments. 
This method ensures that students learn because the only 
score that counts is the unit test. Each child is assured of 
success because he/she is working on a unit at his/her level. In 
order to ensure consistently positive results, reorganization 
every six weeks should be considered (Slavin, 1987). 
Cooperative Integrated Reading and Composition (CIRC) was 
designed by Madden, Slavin, and Stevens in 1986 (Slavin &Madden, 
1989). It was developed to teach reading and writing in the 
upper elementary grades. CIRe assigns students to different 
reading teams. Teams are formed with students fram different 
reading levels. While the teacher meets with one level, the rest 
of the team members read to each other, summarize stories, make 
predictions, practice spelling, or work to improve their 
comprehension skills. 
Students follow a sequence of teacher instruction, team 
practice, team pre-assessment, and quiz. A student may not take 




Rewa~dB a~e based on the ave~age pe~fo~mance of all team 
members on all reading work. Since all students are working on 
reading material appropriate to their reading level, they have an 
equal opportunity for success. Students help their teams with 
their quiz scores. Each child is allowed to improve on his/her 
past performance (Slavin, 1989). 
Think-Pair-Share is an easy and inviting first activity for 
cooperative learning groups. The teacher asks a question and 
allows time for each student to formulate an answer. The teacher 
then pairs up the students. Each of the pair tells his/her 
answer and they discuss the question and answers until they reach 
a consensus on the answer. The teacher selects one child from 
each pair to share the answer with the entire class. 
The pairing of children facilitates the development of 
language, social/emotional skills, and cooperation. The practice 
in making eye contact is important for future development 
(McEI roy, 1989). 
Positive Interdependence 
Positive interdependence occurs when students perceive the 
lesson to be a "sink or swim together" situation. Students need 
to feel that all the work is mutually beneficial. Teachers can 
"arrange II for positive interdependence to occur by providing 
appropriate materials for the task; by assigning roles necessary 
to complete the task; by stating the end product desired; and by 
stating what reward/grade the groups will get if and when they 
23 
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attain the goal (Johnson &Johnson. 1989). 
PosItive interdependence is quickly developed when the 
teacher provides only one copy of the materials to the group and 
only allows the reader to read it to the group. This forces 
students to work together immediately. After positive 
interdependence is established, the teacher may choose to have 
each child receive a copy of the materials (Johnson, Johnson, & 
Ho lubec, 1986) • 
Positive interdependence is also arranged through the 
assigning of responsibilities to individual members to ensure 
that the group is interconnected and will function successfully. 
There are several primary roles. The reader reads each problem 
or instruction aloud. The checker makes sure that everybody 
understands what is being learned. The researcher-runner fetches 
the materials and discusses questions with the teacher. The 
recorder writes down the answers and edits the group work. The 
encourager encourages all members of the group (in a friendly 
way) to participate in the discussion by sharing ideas and 
feelings. The observer makes sure that the group stays on task 
(Johnson &Johnson, 1989). Each one of these roles may be 
adapted to fit the age level of the students. 
The students need to work towards a cammam goal. The 
teacher views the social and academic objectives of each lesson 
and decides what the cammam goal will be. It may be a single 





wIll sIgn It to IndIcate that he/she agrees wIth the answers and 
can explain them. The teacher then reviews the material for 
accuracy. 
Grades are the method by which teachers notify students of 
their progress. There are several ways that teachers can assign 
grades to the members of cooperative learning groups. 
The first way is to average the scores of individual 
members. The individual scores of each group member are added up 
and then divided by the number of group members. Each member 
receives the group average score. 
The second way to assign grades is to total group members 
individual scores. The individual scores of members are added 
together and members receive the total. 
The third way to assign grades is to give a group score on a 
single product. The group works to produce the product and it is 
evaluated by the teacher and all members receive the same score. 
The fourth way to assign grades is to randomly select one 
group member's paper or exam. Group members complete an 
assignment or prepare for an exam together. Each member 
certifies by "signing off" on everyone else's paper that every 
other member of the group is ready to be examined. The teacher 
then randomly selects one member's paper or exam, evaluates it, 
and gives that score to every member of the group. 
The fifth way to assign grades is to give each person 
his/her individual score and award group bonus points. Everyone 




the assigned material. Each member then takes the test 
individually and receives a score. If all group members achieve 
a pre-determined score, then every member gets bonus points added 
to his/her individual score. 
The sixth way to assign grades is to give bonus points based 
on the lowest score. Everyone In a group helps prepare the 
others for the exam. Members receive bonus points depending on 
the lowest score earned by an individual in the group. This 
procedure emphasizes encouragement, support, and assistance for 
the weakest learners. 
The seventh way to assign grades is to use individual scores 
plus the group average. The members help each other prepare for 
a test. Each person takes the test and earns an individual 
grade. The scores of all the group members are averaged and the 
average score is added to each individual's score. 
The eighth way to assign grades is to give all members the 
lowest score earned by a group member. Everyone in the group 
prepares for the test together. Each person takes the test 
individually and all the group members receive the lowest score 
earned. This method will help increase a slow learner's 
performance. 
The ninth way to assign grades is to combine the academic 
score plus the social skill score. Group members work together 
to master the assigned material then they take the test 
26 
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IndIvIdually. DurIng the learnIng or preparatIon process, the 
teacher observes and scores each group on the social skill 
objective. The individual test score and the group social skill 
score are added together for each student (Johnson, Johnson, & 
Ho lubec, 1986) • 
Teachers have discovered that motivations other than grades 
are an essential component of cooperative learning. Teachers 
frequently provide such motivation by displaying charts that show 
points earned by each group in such areas as: completion of 
group work; cooperative behavior; attendance; readiness of 
materials; and mastery of skills. Rewards may be motivational 
but should not focus on competition. Each group that achieves 
the goal is rewarded, and it is hoped that this is often the 
entire class. Rewards might include: viewing of video tapes; 
refreshments; extra cooperative activity choice time; or games. 
The need for extrinsic motivation is initially high. However, 
teachers report that students gradually came to view the process 
of learning together to be of great intrinsic value (Prescott, 
1990). 
Individual Accountabi 1__ 1ty_ 
Individual accountability is necessary for successful 
cooperative learning groups. Individual accountability is used 
to assess the performance of group members and to ensure that 
everyone is learning the material and is assisting everyone else 
in learning the material. Group members identify those who need 
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help in specific areas and accept the responsibility of helping 
them. Students are required to certify that everyone knows the 
correct answers to an assignment and can explain the answers. 
Individual accountability is initially structured by the teacher, 
who randomly selects one person from a group to explain the group 
answers. Later, individual accountability becomes an intrinsic 
aspect of the cooperative learning group experience (Slavin, 
1989). 
Teacher Role 
The teacher has two roles to fill when using cooperative 
learning in the classroom. The first role is that of academic 
expert and the second role is that of classroom manager. 
The teacher also follows a sequence of steps that leads to a 
successful activity. The academic and behavioral objectives have 
already been chosen for the lesson plan. First, the teacher 
facilitates the lesson by deciding on group sizes, method of 
assigning students to groups, student roles, room arrangement, 
and materials. Second, the teacher structures the lesson by 
presenting the material, stating objectives, specifying criteria 
for successful completion, and by arranging positive 
interdependence, individual accountability, and intergroup 
cooperation. 
The teacher is also very active during the lesson when 
groups are working. First and foremost, the teacher monitors 




behavior. Task assistance and assistance in forming 
interpersonal and small group skills are also important teacher 
tasks. Finally, the teacher evaluates student achievement 
against the specified criteria for both the academic and social 
skills goals. 
Processing 
Closure of a cooperation learning activity includes both the 
student and the teacher perspectives concerning what happened in 
the groups. Reflection on individual and group participation and 
contributions reveal the process, not just the product. 
Reflection may include issues such as the way in which a conflict 
arose and the way it was resolved. 
This closure process may be done verbally or on paper. When 
done verbally, names of group members should not be used but 
feedback should otherwise be as specific as possible. Nonverbal 
processing may take the form of a written evaluation, an 
illustration, or a checklist. A written narrative is the most 
effective nonverbal method to assess participation but it is the 
lengthiest for a teacher to evaluate. Teachers use the knowledge 
and perspective they gain through this processing to set up goals 
and groups in the future (Prescott, 1989;1990). 
Group Direction~ 
Teachers initiate cooperative learning groups with the most 
basic social skills objectives, such as: stay with assigned 
group; speak in a twelve inch voice; take turns speaking; or use 
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the name of another group member in every sentence. After the 
groups have had same cooperative learning experiences, behavioral 
directions concerning how many questions each group may ask the 
teacher or how many encouraging phrases each person must make, 
can be given. Students must be made aware of what is expected of 
them during a cooperative learning activity. 
Teachers should require a small amounts of growth or forward 
movement in every lesson, but should be careful not to overload 
the students with expectations (Johnson, Johnson, & Holobec, 
1986) • 
Regu I ar Educat ion In·i t iat ive 
A Unified Approach 
Today a new initiative is being advanced by the federal 
government and by same educational leaders. The basic premise is 
to establish a unified educational approach in which certain 
conditions would not be considered handicapping. The condition 
would be viewed as just another aspect of the individual/s 
character, making his/her a unique individual. This initiative 
would abolish limitations currently placed on special education 
students. It would shift the focus fram the teacher/s incapacity 
to teach due to lack of credentials to effective instruction for 
all students. This initiative is based on two beliefs: that 
student improvements occur when teachers accept responsibility 
for the performance of all the students; and that classroom 
structure promotes success in all its aspects. This is the 
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Regular EducatIon InItIatIve, also known as REI (Kauffman, 1989). 
The Regular Education Initiative would call for a creative 
merger between special educators, classroom teachers, and 
administrators in order to better serve the needs of all students 
(Miller, 1990). If this proposed merger is to be successful, 
many teaching approaches will hjave to be used in the classroom 
to meet the diverse needs of all the students. Research has 
shown that one such teaching strategy, cooperative learning, will 
enhance the development of direct instructin. It will not only 
help develop better social skills, it will also increase student 
achievement. It was found that learning disabled and low 
achieving students could learn in heterogenerous groups when 
cooperative learning procedures were sensitively implemented 
(Slavin, 1987). Slavin (1990) cautions, however, that while 
cooperative learning can be a very productive means for follow-up 
activities, study, and discussion, it is not to be used for 
initial instruction. 
The most successful marriage of cooperative learning and the 
Regular Education Initiative include cooperate team activities 
and continuous monitoring of individual progress. Cooperative 
Integrated Reading and Composition (CIRC) and Team Assisted 
Individualism (TAl) place students in mixed ability groups, but 
provide small group instruction in similar ability groups 
(Slavin, 1990). 
The Regular Education Initiative will implement cooperative 
31 
: . ~ ,. 
learning techniques in the classroom. Coope~ative lea~ning will 
also be utilIzed In the construction of an REI classroom. REI 
will bring together the special and general education staff 
together, in either a Teaching Team or in a Collaborative 
Consultation group. 
The Teaching Te~ 
A teaching team consists of two or more members of a school 
and the surrounding community who work together to plan 
instruction and develop evaluation techniques for a student or a 
class over an extended period of time (Thousand &Villa, 1991). 
This approach takes full advantage of the knowledge and 
experience of all staff members involved. A teaching team is in 
itself a cooperative experience. Students can be included in the 
teaching team, where they would function as cooperative learning 
team members. A teaching team divides the responsibility for a 
student/s education between several professionals. 
Collaborative Consultation 
Collaborative consultation refers to the process that 
provides special services to students with special needs. 
Special education teachers, regular education teachers, related 
school professionals, and/or parents collaborate to plan, 
implement, and evaluate instruction conducted in the general 
classroans in order to prevent academic or behavioral "failures" 
(Idol, 1985). These consultation services are based on the 
interaction between the student, the general educator, and the 
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special educato~. Expe~t8 b~ing their diverse knowledge and 
experiences together and form a cooperative group, much the same 
as a Teaching Team (Thousand &Villa, 1991). 
These experts will meet and make shared decisions about 
students that will make the Regular Education Initiative 
successful and include the Cooperative Learning model. 
Benefits of Cooperative Learning 
Roger and David Johnson have invested over twenty years in 
the research and implementation of cooperative learning. They 
have currently published over eighty articles on the subject. All 
of their studies have lead them to conclude that cooperative 
learning is a beneficial teaching style. 
The most immedIate and obvious benefit of cooperative 
learning is the caring and committed relationship between 
students. These relationships are based on the need to work 
together in order to complete the work, rather than on the 
traditional basis of individual completion and consequent 
grading. 
Second benefits are the positive relationships and social 
support found within cooperative learning situations. These 
situations help to increase a student's self esteem and overall 
psychological adjustment. 
Cooperative learning promotes higher reasoning skills and 
student discovery. A greater amount of critical thinking occurs 
than in competitive or individualistic classroom settings 
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(Johnson &Johnson, 1989). SocIal skIlls are only taught 
directly in cooperative learning situations. 
Cooperative learning will also be an effective method to 
implement as the Regular Education Initiative becomes more wide 
spread. The Teaching Team and Collaborative Consultation are 
cooperative efforts in themselves and will incorporate many of 
the cooperative learning techniques. 
These benefits affect students and parents. The students 
benefit by having a support group. They feel that their ideas 
are valuable. The group provides a safe place to express 
opinions and ideas without competition. The students note that 
working together seems to simplify the task. Knowledge is 
retained longer. Students gain social skills that they use in 
daily life. 
Parents indirectly benefit from a classroom/s use of 
cooperative learning. Students enjoy school more because there 
is peer acceptance throughout the class (Slavin, 1988). Students 
retain and master material more completely. The social skills 
that a child learns at home are also positively taught and 
reinforced in the classroom. 
Conclusion 
The Cooperative Learning Model has been in existence for 
twenty years. It has proven successful across all grade levels 
and subject areas. The benefits to all involved have been 
extensive. The Regular Education Initiative will become more 
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widesp~ead in the wo~ld of education and, consequently, the 





Committed and caring relationships are derived from 
cooperative efforts, not from competitive efforts or 
individualized work. Relationships that children form with 
teachers and peers are the very core of any child/s school 
experience. Students who are liked and accepted by their 
classmates are much more likely to acquire the skills necessary 
to be successful in today/s society. 
Cooperative learning is often misunderstood to be simply 
placing students in groups and telling them to get to work. 
This researcher wrote this paper to examine same of the 
theoretical and practical information currently available about 
cooperative learning in an effort to help teachers grasp all the 
components of a cooperative learning lesson plan. This paper 
began with a definition of cooperative learning and a 
contrast/comparison with other teaching styles. This researcher 
sought to demonstrate to readers why they might choose to 
implement a cooperative learning model into their classroom. 
Chapter two broke down and analyzed the components of 
cooperative learning in a lesson plan. These components included 
the selection of grade level and subject use of cooperative 
learning. The selection of academic and social skills objectives 
were the next major consideration. Academic objectives followed 
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the currIculum whIle social skills objectives fell into one of 
three areas: communication skills; trust building/maintaining 
skills; and conflict resolution skills. The next part of the 
lesson was group composition, in which size and selection and 
group type was decided. Group composition also may have included 
selecting a specific cooperative learning group design and roam 
arrangement. 
The teacher was charged with instilling in students a IIsink 
or swim together ll mentality, known as positive interdependence. 
This was achieved by the type and number of materials used, the 
roles given to children, the end product required, and the 
behaviors required to reach successful completion. 
Each group member was made to feel responsible for both 
learning the material and making sure everyone else learned it in 
the section called individual accountability. 
This researcher further sought to illustrate the roles and 
responsibilities of the teacher throughout the cooperative 
learning lesson. The closure of the lesson was the processing 
section. This could be done in a variety of ways and the 
information the teacher gained could be utilized in the future. 
The benefits of cooperative learning were discussed in the 
last section of chapter two in order to provide the reader with 
the advantages of a cooperative learning lesson plan. Many 
general ~enefits to the classroom, school, and society were 
revealed, along with specific benefits to children and parents. 
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Cooperative learning is an excellent technique far regular 
education and special education teachers. The last part of 
chapter two focused on a new initiative that merges special and 
regular education in a cooperative manner. The Regular Education 
Initiative (REI) is well suited to assist teachers in 
implementing the Cooperative Learning Model, because it is a 
teaching strategy that has proven successful in accommodating the 
needs of all students. REI may utilize Teaching Teams or 
Collaborative Consultation. These methods, if used, will allow 
the people who are involved in the process to plan and structure 
classroom activities so that all students are able to succeed. 
Students will also be trained l~ the social and academic skills 
that will ensure an even higher level of success and acceptance. 
The paper was intended to provide elementary school teachers 
with research and implementation strategies for employing 
cooperative learning in their classrooms. This research was 
based on references dated from 1985 to the present. Such current 
research gives teachers a "broad view· of all aspects of 
cooperative learning. This researcher strove to break down all of 
the components of a cooperative learning lesson plan. This was 
done with the intention of simplifying a teacher's task when 
initially implementing cooperative learning. The comfort level 
of the teacher was a primary concern of this researcher. 
Conclusion 
Cooperative learning is an inexpensive and relatively easy 
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teaching style to master and implement J especially given an 
explanation of the components involved. It has been proven to be 
consistently effective in the elementary classroom. In a time of 
diminishing resources and increasing demands on teachers, it 
makes sense to best use the one resource every school has in 
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